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The  Heideggerian  approach  
-­

relational  philosophy  

themselves  in  order  to  be  examined  and  given  meaning,  but  are  always  meaningful  

1 -­

totally  woven   into   the   readiness-­at-­hand 3
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involved4
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both  a  thing  
and

Why  Web  2.0  is  a  thing,  and  why  it  is  not
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Thingly  properties  of  Web  2.0
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res  cogito  and  res  extensa

The  stretched  world
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always  in  understanding  (and  therefore  also  in  a  mode8

studies  to  that  very  phenomenon  with  that  very  meaning  applied,  then  a  true  under-­
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